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The basics
E1

Processes

2

E2

Decisions

E3

Answer to 

Question

S3

Clarity 
Coherence

4 assessable components

E1- Focused on research processes - 
ways to elicit information

E2- Focused on decisions -
Ways students responded to 
challenges or opportunities

E3- Focused on answer to the 
question

S3- Communication of these 
concepts



Final Reminder: There is no capability 
reflection in the Evaluation
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RPB: EVALUATION: E1 
E1: Evaluation of the research processes, specific to the 
research question

➢ Judgement centric 

➢ Comparison

➢ Only 2 or 3 processes

➢ on balance; strengths and limitations of 
processes, specific to the research question

➢ clear links: research processes and 
valid/credible/reliable research
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➢ Success of research process -------> 
answer to the question

➢ Discuss impact of process ----------> 
link to quality of overall findings

➢ basically: 
○ what process 
○ why was it used 
○ how did it help answer the 

question and increase the 
quality of the answer

RPB: EVALUATION: E1 
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Process? Source? 
PROCESS is an ACTION used to elicit information. A source is a resource used.

SACE do not define the required terminology for a process, or its evaluative criteria.

A process could be:

● Literature review / archival research
● Primary interaction
● Experimentation
● Processes are the actions for gleaning information 

Students should evaluate the process generally against evaluative criteria for research and use sources to 
illustrate their points.
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How do these fit together?
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In the FOLIO, students typically deal with one source at a time… 

My interview with Dr X was a very useful interaction because it allowed me to gain specific answers from a 
credible researcher who works in my field. Importantly, their seven years working on this specific topic 
meant that they provided me with a really clear answer as to why gut health and mental health could be 
linked…… Etc

In the EVALUATION, they need to group and generalise under a ‘process’, before using sources to illustrate 
their evaluative ideas. 

Interactions with professionals who are engaged in research in gut health were essential research processes because 
discussions with doctors, researchers and dieticians provided a range of credible perspectives through which I could 
establish significant trends. One such example was an interaction with Dr X who exemplified the usefulness 
of such interactions in their detailed explanation of gut health and its link with mental health. In particular, 
the comments they made about their research into depression was very elucidating because it allowed me 
to further develop my focus in this area by validating my prior research that good gut health could, in some 
patients, be charted with reduction of depressive symptoms. 



RPB: EVALUATION: E1 E1 = 500 words

⅓ of word count only 
Archival: 200 words

- Youtube clips
- Critiqued artworks
- Read a book / magazines

Qualitative: 150 words
- Emails
- Personal interviews
- Online forums

Experimental: 150
- Programme
- Time-frame
- Documentation

Students can’t evaluate everything. ..need 
to make insightful statements …and be 

specific!! 8



RPB: EVALUATION: E1 
Sliding scale of 
words: negative

- Empty
- Unproductive
- Somewhat 

beneficial
- Futile
- ...

Sliding scale of 
words: positive

- Invaluable
- Crucial
- Worthwhile 
- Beneficial
- Very productive
- Useful
- Provided clarity

- in every sentence
- overt statement of significance 

- Link the process to the research question - why this one?
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CRITERIA FOR EVALUATING 
PROCESSES

How do student’s know if the research process was useful? Effective? Accurate? 
Etc….

VALIDITY RELIABILITY CREDIBILITY

How well does the process 
allow the student to 

measure what they intended 
to measure?

How well does the process 
allow the student to 

represent the reality of the 
population?

Does the process allow for 
information/perspectives to 

be obtained from a resource 
that has a legitimate 

perspective? Credentials 
etc?

10



11



But wait… there’s more...
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RELIABILITY IN A NUTSHELL
The degree to which a research process produces stable and 
consistent results

The idea that any significant results must be more than a one off finding

Repeatable – will be given by many sources

Experiments will, under the same conditions, generate the same results

Reinforces findings

Makes the research ‘testable’

It is safe to assume a ‘stopwatch’ is reliable in an experiment as they will probably take 
the time accurately – however, when retested, the reliability improves to ensure that it was 
correct
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VALIDITY IN A NUTSHELL
● “refers to the credibility or believability of the research. Are the findings genuine? Is hand strength a valid 

measure of intelligence?”
 Is to going to meet the research method?
-  Randomisation of sample groups
-  Care and diligence in ‘controls’
-  Consistent design
-  Does it measure what it is meant to measure?

-          Primarily refers to the data extracted from a source, not the source itself

-          As a research term, it refers to how well the primary interaction measures what it is purported to measure, that is, it is linked to 
accuracy of results against “reality”

-          For example, a student doing a research project on body building weighs themselves every day throughout a training program. If 
the scales are off by 5 kilos, this data becomes an invalid measurement as it is not accurately measuring the weight.

However, when considering the use of secondary sources,students are using this term to refer to RELEVANCE on source, that is, 
how the data related to the research question.

-          As in, the use of this process was valid as a means of obtaining data related to the area of interest
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Validity… 
IN PRIMARY INTERACTIONS:

● there must have been randomization of the sample groups and appropriate care and diligence shown in the allocation of controls.
● Students may wish to discuss how they maintained “internal validity”, that is, how they applied a scientific method to their primary 

interactions
● They may wish to examine the results and question where the causal relationships are - this is external validity

IN SECONDARY MATERIALS:

● Students may wish to consider whether the source presents a ‘valid’ argument / idea / data, that is, how did they obtain the data in an 
appropriate way

They may ask themselves “ How did this process help me gather information? Does the source relate to the aims of my research? Is it 
relevant?”

The process of archival research was valid as it allowed me to obtain a variety of academic positions that could be cross 
correlated to establish reliability. In this comparison, it was most pertinently identified that Source X correlated with Source Y. As 
both sources, A and B, were from credible researchers with many years in the field, it became apparent that…
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1. Reliably hitting a consistent point - but it doesn't mean it is hitting the point we want! Many people can believe the sky is purple… but it doesn’t make 
it accurate!

2&3.  Low Validity/Reliability - the results are inconsistent and don’t hit the mark. This would be seen in a literature review which proposes multiple   causal 
factors without any actually being relevant to the research itself.

3. When a process elicits information that is replicable and which is relevant and accurate, it can be considered a suitable process.
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The evaluation is not at the end!
Brainstorming potential research - should be 
evaluating for pros, cons against criteria of 
VALID, RELIABLE, CREDIBLE, BIASED etc

Writing proposal - should be weighing 
processes against the criteria, to explain why 
chosen

Folio Activities - should be reflecting upon the 
research criteria to show strengths and 
weaknesses 
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We can’t expect fruit if we don’t plant the 
seed
Explicitly teach the 
terminology

Provide scaffolds for 
evaluating sources

Use sections of the folio to 
DEVELOP skills - explain this 
to them as well!

Help your students GROW. 
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Planning Proposal Folio Analysis & Reflections Evaluation



What’s this look like?
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PLANNING PAGES

RESEARCH PAGES



RPB: EVALUATION: E2: 
               and there’s STILL NO capability!!

E2: Evaluation of decisions made in response to challenges and/or opportunities, specific to the 
research processes used

➢ Explicit focus on decisions made and the consequences of the decision

➢ Only focus on decisions with measurable impact - skip others!

➢ Decisions must be related to the challenges pertaining to generation of data

➢ Both positive and negative ramifications; i.e. provided new opportunities?? 
new avenues for research / new perspectives??

➢ How the decisions made impacted the validity / reliability / authenticity of the 
research conducted.

➢ Links between subsequent breadth/depth/development of research 20



Decisions, decisions...
Keep a log / journal / list of decisions made. Examples could include:

a.  Deciding to follow up a contact who had not 
original responded - ends up being a great decision as it means 
that an interview is conducted

b.  Networking with peers / family etc to find new 
resources - ends up creating new contacts for different perspectives

c.   Following up authors / creators of sources to get 
an interview - ends up getting information clarified which makes 
outcome more coherent

d.  Cross checking information to establish trends - 
ends up determining key patterns and outliers in data

e.  Consulting experts for additional information - 
correlates with less reliable data to establish strength of argument 21



Record the decisions as they go...

22



RPB: EVALUATION: E2: 
               and there’s STILL NO capability!!
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For example… 
In response to the challenge of limited validity due to an absence of primary 

interactions, I chose to undertake a multitude of secondary research. Although 
my outcome was still invalid, this decision was somewhat effective as it increased 

the reliability of my outcome, as I found that information from my background 
research was being replicated and reiterated in further research I conducted. 

Additionally, this increased reliability due to the amount of secondary research 
strengthening my argument and allowing me to substantiate my findings. For 
example, using Jane Bell’s 2017 report Closing the gap on Indigenous mental 

health, I was able to cross compare information from previous sources produced 
by less credible authors, and substantiate the finding that self-harm is a key issue 

in terms of mental health amongst the Indigenous LGBTQI+ community.
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RPB: EVALUATION: E2: = 500 words 
               2 x 250 words

And if this is our paragraph:

50 words:  name the challenge / opportunity

100 words: What decision did the student make??? 
- Be specific as to why the decision was made and 

what exactly was undertaken because of this 
decision

150 words: What were the consequences of that 
decision?

- How did it make an impact in light of trying to 
answer the research question?? 

25



E2: Just a few more things...
● It doesn’t have to be just 2: e.g. one consequence and 

one challenge...it could be 3...and therefore 150+ words 

on each: challenge / decision / consequence.

● E1 and E2: can be blended together:
 e.g….E1 discussing the value of personal interviews 

...but then goes into E2 and   

 explores the challenges of no-one responding to emails.

NB: If doing so, label clearly with sub-headings...this 

does help your marker.

Handy hint if blending E1 and E2:  
students to highlight E1 and E2 in different colours to ensure 

there is equity between the 2. 26



RPB: EVALUATION: E3
E3: Evaluation of the quality of the research outcome

➢ Students explore the QUALITY of the research outcome

➢ Specifically relate to the RESOLUTION OF THE QUESTION

○ How well has the research question been resolved? How 
accurate / in-depth / valid / reliable is the answer???  

➢ In light of this: on balance, what were the strengths and weaknesses in 
regards to the quality of the findings?

○ quality of sources used
○ originality of findings
○ suitability for intended audience
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Evaluating the Outcome
RELIABLE - Was their argument consistent with the 

propositions of the wider academic community? With 

their sample cohort? With published materials?

VALID - Was their argument reflective of their research 

aims? Did they answer their question? Was the use of 

data appropriate i.e. did they use stats representatively? 

Quotes without skewing/bias…

CREDIBLE - Were they are credible researcher? What 
limitations exist to their own knowledge?
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RPB: EVALUATION: E3: 
the expert scenario
200+ words: 

- What part/s (key finding/s)  of your outcome 

was the strongest and WHY ?????-

- What would this expert congratulate you on? 

- Even you know that from your research 

you’ve had some great findings that can be 

verified and the research is solid...what are 

they??

200+ words: 

- what part/s (key finding/s) of your outcome 

was the weakest or needed more work and 

why was this the case???
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RPB: EVALUATION: E3 = 500 words
1) Step back from your 

benches = meal is brilliant.

BUT

2) George hasn’t tasted it yet!!

3) Feedback: 

+ve: styling of food and 
tempering of chocolate
-ve: too much chilli...and 
really...beetroot???

4) Back at the bench: 
self-reflection… (Dorian, 2017)

E3 = JUDGING FROM MASTERCHEF = feedback 
from a professional...
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Advice to students
1.  Be realistic – your outcome probably didn’t save the world. What did it 

realistically achieve?
2.  Discuss the strengths in terms of HOW WELL YOU ANSWERED THE 

QUESTIONS, INCLUDING SUB TOPICS
This means that you must mention:

                                How sophisticated was your answer?
                                Did you include a range of perspectives?
                                Did you offer sophisticated evidence to support your points?
                                Did you have any contradictory points? How did you handle 

these?
                                 Which paragraph was strongest? Why? How?
                                 Are your comments balanced? Well judged?
                                 How simple / accessible is your argument? 

3.  Did you meet your purpose? Audience?
4.  Discuss how the sources assisted your argument
5.  Do not exaggerate how good the work is. Be fair
6.  Do not spend a long time talking about your format i.e. the layout of your 

brochure etc.
7.  Do not mention the research in general, only refer to the outcome 31



RPB: EVALUATION: S3
S3: Expression of ideas

➢ sub-headings

➢ equity between the E1 / E2 / E3

➢ paragraphs / topic sentences

➢ clarity of expression

➢ NO empty sentences

➢ subject specific vocabulary
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STOP! EVALUATE AND LISTEN….
Templates must meet the assessable criteria

Example headings:

1. Evaluation of Processes
2. Evaluation of Decisions
3. Evaluation of Outcome

Example subheadings:

1. Ways the processes helped progress the research
2. Validity of processes / Reliability of processes
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Writing the Evaluation: Tracey’s Tips :) 
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A final word…
You don’t just let your students “DO” Research 

Project

You must “TEACH” Research Project related skills

(Unless, you have a specific research methods 
subject where they specifically learn skills  i.e. 

Research Practices)

We assume students remember this stuff from 
science/history/MYP…

But we all know that if we assume…. It just makes an 
ASS out of U and ME      and there’s STILL NO capability!!35



RPB: EVALUATION: S3
S3: Expression of ideas

➢ sub-headings

➢ equity between the E1 / E2 / E3

➢ paragraphs / topic sentences

➢ clarity of expression

➢ NO empty sentences

➢ subject specific vocabulary
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